Phonics Interventions:

A word of caution about phonic interventions: 

Students who have a large number of decoding errors when reading may not necessarily have a difficulty with their knowledge of phonics. Instead, they may simply misunderstand the overall purpose of reading. For whatever reason, they may not realize that reading is supposed to make sense, and instead see it as an (often painful) exercise in making sounds or calling words to please the teacher. These students tend to substitute invented words instead of real words, and self-correct very infrequently.

In these types of cases, intervention must focus first on the overall goal of reading: meaning. Students should be asked to read simple sentences and discuss or illustrate them immediately afterward. The coaching the teacher does when a student encounters a difficult word can make all the difference in how that student understands what reading is all about. The teacher might prompt the child to use meaning clues (“What might make sense here?”), structural clues (“What sounds right?”) or visual clues (“What word do you know that looks like this word?”). These three cueing systems are explored in more depth below. 

Phonics falls under the visual cueing system. If students are unable to produce the correct sounds for letters or letter combinations, they should benefit from phonic interventions. But first and foremost, students should understand that meaning is the overall goal of reading.

	The Three Cueing Systems

	
	Meaning (Semantic) 
	Structure (Syntactic) 
	Visual (Graphophonic) 

	What is it? 
	Does it make sense? making sense of text and relaying meaningful connections context clues found in the text and/or background knowledge (comes from the students own experiences) 
	Does it sound right? making sense of the actual words in the sentences structural cues come from the students knowledge of correct oral language structures the way in which language is put together into sentences, phrases, paragraphs, etc. 
	Does it look right? breaking words down into letters, sounds, syllables, prefixes, chunks, etc. visual cues come from students developing knowledge of letter/sound relationships and of how letters are formed what letters and words look like often identified as sounding out words 


The Three Cueing Systems


Sample Questions and Prompts to Promote Students’ Use of the Three Cueing Systems


Examples of MSV Cues




	Skill-   Decoding 



	Intervention –  Guess the Covered Word



	Source or adapted from -  Patricia Cunningham’s 4 Blocks




Materials:  


White board, markers, sticky notes, big book
Instructions for administration:

Guess the Covered Word is an activity which helps students learn meaning, word length, and all the beginning letters up to the vowel to figure out words. There are several ready-made Guess the Covered Word Activities in Month by Month Phonics by Patricia Cunningham but it is easy enough to make your own.  

For this activity write several sentences on the board. If you want to engage your students you may want to begin with lessons that use your students' names and tell positive things about them. 
Caitlin likes to eat __________ for breakfast.

Mathew is good at _________.

Or you may choose to display a picture on your screen and then write a sentence with a missing word:

Kittens like to _______ milk.

This truck is very ______. 

Or you might choose to use a big book and cover several words in part of the text used during shared reading. In the beginning only cover nouns that are shown in the pictures, since these are easier for students to infer.
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· Cover one word in each sentence with two sticky notes, one of which covers only the first letter or blend, with the other sticky note covering the rest of the word. 

· Cut the sticky note so that the word length is obvious. 

· Have the student/s read the sentence to guess what the covered word is.
· Prompt them to use decoding strategies such as picture clues, rereading, what makes sense, and chunks (once part of the word is revealed)
· Next to the sentence, write each guess that makes sense. 

· Once you have written several guesses, remove the paper that covers the first letter or letters.

· Cross out any guesses that are no longer possible. You may have the students add more guesses that may begin with the shown letter or letters and make sense.

· After you have written all of their guesses that make sense and begin correctly, uncover the word and read the whole sentence with the kids.

You can also write paragraphs sometimes reviewing information that they have learned in science or social studies. 

	Skill-  Phonics



	Intervention – Spin-a-word


	Source or adapted from - “Making Sense of Phonics” by Isabel Beck




Materials:  


· blank word boxes (see below) or draw these on paper or white board

· letter spinner (see below) using pencil and paperclip as the center spinner
Instructions for administration:

This intervention allows students to practice blending onsets and rimes using the 37 most commonly used word parts, or rimes, in the English language:

-ack

-ain

-ake

-ale

-all

-ame


-an

-ank

-ap

-ash

-at

-ate

-aw

-ay

-eat

-ell

-est

-ice

-ick

-ide

-ight

-ill

-in

-ine

-ing

-ink

-ip

-it

-ock

-oke

-op

-ot

-ore

-uck

-ug

-ump

-unk

1. Have students write the letters for a word family in the last letters of the word boxes, leaving 1-3 empty spaces on the front of the word. Example:

	
	
	
	a
	s
	h


2. Student then spins the spinner, using a pencil to hold down a paperclip as the spinner, to land on a letter or letters to put on the front of the rime. Student gets one point for blending the sounds correctly and two points if it’s an actual word. 

3. To make the game more difficult, put 2 or 3 letter blends in the spinner. 

4. Let the student work with one rime (i.e. –ash) until he/she is confident before changing to another rime. 

5. Make sure to connect this to text by having the student read either a) a text at his/her instructional level immediately after doing the spin-a-word game, or b) sentences the teacher writes on a white board using words created during this game (i.e. “I hate it when I smash my finger in the door.”). This step is critical in making the bridge for struggling students between the strategies in this intervention and using the same strategies while reading connected text. 

	
	
	
	
	
	


	
	
	
	


































































































































































































































































































	Skill-  Phonics



	Intervention – Word family games


	Source or adapted from - “Phonemic Awareness” by Creative Teaching Press



The following games can all be used to help students learn to blend sounds and learn consistent pronunciation of the 37 rimes (see “Spin-a-word” above for list of rimes). With each of these games it is important to follow up the game with reading of real text to help the student understand how the strategies from the isolated game can be applied to actual text.
Change that Vowel!

Materials:  


· alphabet cards

· pocket chart
Instructions for administration:

1. Choose a one-syllable word (e.g. big) and place each letter, one by one, in a pocket chart. Have children say each phoneme separately as you place the letters in the chart, then blend the sounds together to form the word.

2. Use other vowel cards to replace the middle sound, creating new words (beg, bag, bog, bug). Discuss whether words created make sense or are “nonsense” words.

3. Repeat with other one-syllable words.

Sound Switch

Materials:  


· alphabet cards

· pocket chart
Instructions for administration:

1. Place letters in a pocket chart to form a simply one-syllable word (e.g. cat). Distribute other letters to students.

2. Point to each letter in the pocket chart and have the class say the sound. Ask children to blend the sounds together to form the word.

3. Invite volunteers to create new words by placing their letters over those in the pocket chart, such as placing the letter m over c to form the word mat. Have children blend the new sounds together and decide whether or not the new word makes sense.

4. Place new one-syllable words in the pocket chart and repeat the process. 

Word-Family Race

Materials:  


· list of rimes (see “Spin-a-word” game above)
Instructions for administration:

1. Divide the group into two teams. Tell students they will create words by listening to word families and adding beginning sounds. For example, the word bug is formed by adding the letter b to –ug.

2. Say a word-family sound such as –ake. The first player to say a word wins a point for his or her team. Students must not only say the word (e.g. cake), but identify the letter that is needed (c) and write it on their team’s white board.

3. Continue playing, using the same word family or a new one. The first team to earn 10 points wins.

	Skill-  Phonics



	Intervention -  Beanie Baby Strategies (a variation on the 3 cueing system)


	Source or adapted from – http://www.realclassroomideas.com/194.html 


Materials:  
· Beanie Baby posters and bookmarks (see below)

· instructional level text

Instructions for administration:

Research (Wormeli, 2009) shows that students respond well when information is presented in the form of a metaphor or analogy. If students are having difficulty remembering the decoding strategies described in the above “3 cueing systems”, you might try introducing the Beanie Baby strategies. 

1. Model the use of strategies individually using shared text such as a big book or story/poem on chart paper. Explain your thinking as you model the strategy (i.e. “I’m using the Eagle Eye strategy to look at the picture. I can see that the people are happy at the park, so I think this word is smile because I looked at the picture, and that makes sense.”)
2. Don’t forget to also model using multiple strategies simultaneously. Many struggling readers have difficulty making progress because they use one or two “favorite” decoding strategies, but don’t use both print and meaning strategies together. For instance, you might say, “I’m going to use two strategies – Eagle Eye to look at the picture and Lips the Fish to say the first few sounds. I’m looking at the dog in the picture, and I’m also looking at the first letter P, so I’m thinking this word is paw because that looks right and it sounds right.”

3. As students begin using the strategies, have them verbalize the strategy they used to solve the difficult words. For instance, at the end of the book, have them go back and find a tricky word they solved and explain which strategy they used to figure it out. This allows students to become more metacognitive about their strategy use, and hopefully more intentional and consistent as well.
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	Skill-  Phonics



	Intervention -  Self-correction goal setting


	Source or adapted from – Marie Clay and Robert Marzano



Occasionally, some students* are capable of self-correcting their errors and yet they still read past words that look or sound wrong without stopping. These students are not self-monitoring their reading. They may simply not be listening to themselves as they read (they usually have comprehension problems as well) or they may be impulsive and tend to guess words and keep going without checking if it “looks right” or “sounds right.”

In these cases, helping the student set self-correction goals to improve their self-monitoring can be a successful strategy. 

Steps:

1. Take a running record of the student reading at his lowest instructional level (the level just above his independent level).

2. Confer with the student about the types of errors he’s making. For instance, you might say, “On this page you said The god is eating a bone. Does that sound right? Look at that again.” Talk to him about the desired behaviors and decisions you want him to be making during reading, for instance: “When you read, it’s important that you listen to yourself, and if it doesn’t make sense, go back and look more carefully. Sometimes, your eyes are moving too quickly, and you need to slow down.”

3. Help the student set a goal for self-correcting more by first showing him where he self-corrected on the running record. 

4. Begin a chart (see below) and allow the student to color in blocks to correspond with the number of self-corrections he made on the running record. Explain that every time you do a running record you’ll be watching to see if he can correct his mistakes. 

5. Initially, you may want to do running records more frequently to allow him to make progress towards his goal.

*This may not be a good intervention for students still struggling a great deal with decoding words. Use judgment to decide if it will be motivating or produce anxiety in your target student.
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	Skill-  Phonics



	Intervention -  Teaching consonant letter-sound correspondence in initial position of words*



	Source or adapted from – “Making Sense of Phonics” by Isabel Beck




*This strategy can also be used to teach digraphs as well: ch, sh, th, wh
Materials:  


· large letter cards that you can use for demonstration purposes

· pocket chart for displaying the large letter cards

· a set of individual letter cards for each student

· individual word pockets for each student to use in sorting and displaying letters (make these by folding up and stapling the bottom third of a piece of paper on the long side to form a pocket to hold letter cards)
Instructions for administration:

Step 1: Develop phonemic awareness of the target sound in the initial position. 

· Teacher: I know a story with a character called Mary Mouse who drank lots of milk. Who drank the milk? The words Mary and Mouse begin with the same sound: the /m/ sound. Watch my mouth: /m/. You say /m/.

· The purpose of this phonemic awareness step is to kind of “start the engine” by focusing attention on the target sound to be learned. It is a very easy step because the teacher tells the children what to do, but the children have the experience of producing the sound and noticing what that’s like.

· Note: for older students, it’s important to use more appropriate words. For example:  The words machine and manager begin with the same sound, the /m/ sound. 

Step 2: Connect the printed letter with the sound the letter represents.

· Show the children the large letter m card. Teacher says: This is the letter m. The letter m stands for the /m/ sound in Mary and Mouse. You say /m/. Each time I touch the letter m, say /m/. (Touch the m several times).

· This is the whole point of the lesson sequence: to look at the written m and say /m/, but to do so in more complicated letter environments, for example when several letters are being shown successively. An even more important context is when the letter appears within a word, such as man or ham. Even though the point of the lesson is to connect a printed letter with its sound, and this is what step 2 does, this is not enough work with the m to /m/ relationship to assume learning. Thus, we go on to the next step.

Step 3: Discriminate among words that begin with /m/ and those that do not.

· At this point, students will need their own letter m card. Teacher: if the word I say begins with the /m/ sound, hold up your m card and say /m/. If it doesn’t begin with the /m/ sound, shake your head no. 

· Example words include: monkey, many, house, make, table, and money.

· Step 3 provides another opportunity to identify the /m/ phoneme at the beginning of words and to say /m/ in the presence of the letter m.

· You can make this step and other steps fun by asking children to lock their lips if the word does not begin with /m/, or put the m card behind their backs. Keep their attention by varying slightly how children respond, but try not to overwhelm them by adding too many variations.

	Skill-  Phonics



	Intervention - Teaching consonant letter-sound correspondence in final position of words*



	Source or adapted from - “Making Sense of Phonics” by Isabel Beck




*This strategy can also be used to teach digraphs as well: ch, sh, th, wh
Materials:  


· large letter cards that you can use for demonstration purposes

· pocket chart for displaying the large letter cards

· a set of individual letter cards for each student

· individual word pockets for each student to use in sorting and displaying letters (make these by folding up and stapling the bottom third of a piece of paper on the long side to form a pocket to hold letter cards)
Instructions for administration:

Step 1: Develop phonemic awareness of the target sound in the final position.

· Teacher: I am used to sweep the floor. What am I? After students say broom and repeat the word several times, explain that broom ends with the letter m, the letter that stands for the m sound. Say some more words that end with the letter m, and have students repeat them. Example words include: jam, room, drum, and farm.

Step 2: Discriminate among words that end with /m/ from those that do not.

· This step is just like step 3 of the initial sound intervention, but the focus is on the final position.

· Teacher: I’ll say some words. If the word ends with the /m/ sound, hold up your m card. If it doesn’t end with the /m/ sound, put your m card behind your back. 

· Example words include: ham, tree, broom, dream, drink, and drum.

Step 3: Discriminate among words that have /m/ in the initial and final positions. 

· Students will need their word pockets. 

· Teacher: I’ll say some words that begin with /m/ and some that end with /m/. When a word begins with /m/, put your letter m at the beginning of the word pocket. When a word ends with /m/, put your letter m at the end of the word pocket.

· Some example words include: mix, drum, him, money, swim, milk, mouse, and ham.

· In addition to providing children with practice noticing whether a word begins or ends with /m/, the requirement that they place the m letter at the beginning or end of their word pocket connects the phonemic position with the visual position.
	Skill- Phonics



	Intervention - Teaching short vowel letter-sound correspondence 


	Source or adapted from - “Making Sense of Phonics” by Isabel Beck




Materials:  


· large letter cards that you can use for demonstration purposes

· pocket chart for displaying the large letter cards

· a set of individual letter cards for each student

· individual word pockets for each student to use in sorting and displaying letters (make these by folding up and stapling the bottom third of a piece of paper on the long side to form a pocket to hold letter cards)
Instructions for administration:

Step 1: Develop phonemic awareness of the target sound in the initial position.

· Provide several strong examples 

· of words that begin with the target sound: ant, apple. Have children repeat each word. Tell children the words begin with the /a/ sound. Ask children to say /a/ several times.

Step 2: Connect the printed letter with the sound the letter represents.

· Show children a large letter a card. Say the letter name. Tell children that the letter a stands for the /a/ sound in the target words: ant and apple.

· Tell children to say /a/ each time you touch the a letter.

Step 3: Discriminate among words that begin with /a/ and those that do not.

· Students will need their own a letter cards.

· Have children show their a letter card and say /a/ when you say a word that begins with /a/ and put a finger over their lips when a word does not start with the /a/ sound. 

· Some examples include: animal, answer, window, glass, ant, dog, and ambulance.

Step 4: Develop phonemic awareness of the target sound in the medial position.

· Tell children there are a lot of words that have the /a/ sound in the middle. 

· Teacher:  I’ll say some words that have the /a/ sound in the middle – like baat and caan. You say them after me and stretch out the /a/ as I do: caat, jaam, maan, snap, glaad.  This time when I say a word I won’t stretch out the /a/ sound, but listen for the /a/. First I’ll say a word, and then you say it: jam, man, snap, glad, hat.

· Identifying a vowel phoneme in the middle of a word is much more difficult than doing so at the beginning of a word. This is because in speech, phonemes often overlap with the previous phoneme (i.e. we begin saying the /a/ sound in bat while a remnant of /b/ is present). Thus, I recommend stretching out the vowel sound on the first encounter.

Step 5: Discriminate among words that have a medial /a/ sound from those that do not.

· Teacher: I’ll say some words that have the /a/ sound in the middle and some words that do not have the /a/ sound in the middle. Hold up your a card and say /a/ if you hear a word that has /a/ in the middle. Close your eyes if the word does not have the /a/ sound.

· Example words include: baath, buus, maap, taan, hiip, paast, choomp, and chaamp. 

· Do another round in which the words are said naturally.

· It is recommended that you stretch out the vowels during the first round because children will be discriminating among several medial vowel phonemes which are articulated in close speech proximity to each other.

Step 6: Discriminate among words that have /a/ in the initial and medial positions.

· Teacher: This time when you hear a word that begins with /a/, put your letter a at the beginning of the word pocket. When you hear a word that has /a/ in the middle, put your letter a in the middle of your word pocket.

· Examples include: apple, tap, ant, sad, band, ask, ran, ashes, fan, and fast.

· Depending on how students respond, you may want to stretch out the /a/, especially in the medial position, and then do another round in which the words are said naturally.

	Skill-   Phonics



	Intervention – Blending Phonemes



	Source or adapted from – RISE, module 3




Materials:  


Letter tiles or magnetic letters
Instructions for administration:

Introduce the task:

“We are going to read some words. I’ll show you some letters and ask you to tell me their sounds. Then I’ll put the letters together to spell a word. I want you to put the sounds together and read the word. Let’s try it. (Show children the letter m.) This is m. What is its sound? (Show children the letter a.) This is a. What is its sound? (Use the letter tiles to form am.) Put the sounds together to read this word. /aaa/…/mmm/…/aaammm/…am…I am a reader.”

Present the activity:

“I’ll show you some letters and ask you tot tell me their sounds. Then I’ll use the letters to spell a word, and you’ll put the letter-sounds together to read the word.”

VC words:

i  /i/
f  /f/
if




i  /i/
t /t/
it

a  /a/
t /t/
at




o  /o/
n  /n/
on

u  /u/
p  /p/
up




i  /i/
n  /n/
in

CVC words:

s  /s/
a  /a/
d  /d/
sad



f  /f/ 
i  /i/
t  /t/
fit

r  /r/
u  /u/
n  /n/
run



m  /m/
o  /o/
p  /p/
mop

m  /m/ a  /a/
p  /p/
map



z  /z/
i  /i/
p  /p/
zip

s  /s/
a  /a/
t  /t/
sat



n  /n/
a  /a/
p  /p/
nap

	Skill- Phonics



	Intervention - Teaching long vowel silent e pattern



	Source or adapted from - “Making Sense of Phonics” by Isabel Beck




Materials:  


· large letter cards that you can use for demonstration purposes

· pocket chart for displaying the large letter cards

· a set of individual letter cards for each student

· individual word pockets for each student to use in sorting and displaying letters (make these by folding up and stapling the bottom third of a piece of paper on the long side to form a pocket to hold letter cards)
Instructions for administration:

The simplest way to present the CVCe pattern is to simply demonstrate what happens when an e is put at the end of particular CVC words (hid to hide, mat to mate). 

Acknowledge the silent-e rule, but put instructional emphasis on children engaging in the rule by changing can to cane, cane to can, tub to tube, and the like.

Words to use for this include:

mad and made

hat and hate

man and mane

can and cane

rat and rate

gap and gape

fat and fate

tap and tape

pan and pane

cop and cope

hop and hope

slop and slope

mop and mope

rob and robe

dim and dime

hid and hide

slid and slide

rid and ride

fin and fine

din and dine

tim and time

rip and ripe

pin and pine

cut and cute

mut and mute

cub and cube

tub and tube

	Skill- Phonics



	Intervention - Teaching letter-sound correspondence for vowel digraphs, diphthongs, and r-controlled vowels



	Source or adapted from - “Making Sense of Phonics” by Isabel Beck




Materials:  


· large letter cards that you can use for demonstration purposes

· pocket chart for displaying the large letter cards

· a set of individual letter cards for each student

· individual word pockets for each student to use in sorting and displaying letters (make these by folding up and stapling the bottom third of a piece of paper on the long side to form a pocket to hold letter cards)
Instructions for administration:

Step 1: Connect ee to long e.

· Make the word seed in the pocket chart with letter cards. Read the word, and ask the children to read it. Explain that when there are two e’s together in a word, they stand for the long-e sound, the sound they hear in the middle of seed.

· Remove the s and the d. Tell the student to say /ee/ when you touch the letters ee.

· Return the s and d and read seed. Ask children to read the word or say the sound as you run your finger under the word or point to the two e’s. Go back and forth between seed and ee.

· Note: Notice that the new sound appears first in a word, then is pulled out of the word. One reason to start with a word is that in typical letter-sound sequences, vowel digraphs are introduced after the short vowels. In order not to have confusion between, for instance, one e and two ee’s, it’s wise to provide the new letter sound in a strong visually presented word before dealing with it in isolation.

Step 2: Connect ea to long e.

· Make the word meat in the pocket chart with letter cards. Read the word, and ask the children to read it. Explain that when an e and a are together in a word, they sometimes represent the long-e sound, the sound in the middle of meat. 

· Remove the m and the t. Tell students to say /ee/ when you touch the letters ea.

· Return the m and the t and read meat. Ask children to read the word or say the sound as you run your finger under the word or point to ea. Go back and forth between meat and ea. 

Step 3: Connect ea and ee to long /e/.

· Put seed and meat one under the other in a pocket chart. 

· Have students practice reading both words, making the point that ea and ee both can stand for the long-e sound in words like seed and meat. 

Step 4: Discriminate among words that may be competitive with ea and ee words.

· Write the words meat, eat, see, seat, set, sat, meat, met, mat, bee, bet, and flea. Ask the children to read the words.

· Note: Short-a and short-e words are included in the list above as a means of requiring students to deal with the vowels in the words. That is, if all the words were long-e words, students would be less likely to process the vowels. 
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	Intervention – Building Words 1



	Source or adapted from - “Making Sense of Phonics” by Isabel Beck




Materials:  


· large letter cards that you can use for demonstration purposes for the six letters shown

· pocket chart for displaying the large letter cards

· a set of individual letter cards for each student. Note that for some lessons, children will need more than one copy of some letters.

· individual word pockets for each student to use in sorting and displaying letters (make these by folding up and stapling the bottom third of a piece of paper on the long side to form a pocket to hold letter cards)
Instructions for administration:

· Before the lesson begins, students should place their letter cards, in this case (a, d, h, i, s, t) above their word pockets. 

· Demonstration: The first two words in each sequence are intended for teacher demonstration. The teachers starts the lesson by making the first word, hit, in the pocket chart, reading the word, asking the children to read it, and telling them that she is going to change one letter and make a new word: “This is the word hit. Read the word with me. (hit) I’m going to change one letter in hit to make a new word.” Change the t in hit to d and have the children read the word. (hid)

· Words students build: Tell the students it’s their turn to build words and that you will tell them which letters to use.

· “Now you can build words. I’ll tell you what letters to use. Put the letter h in the beginning. Put the letter i after the h. Put the letter d at the end of the word. What is the word? (hid)

· Continue by having students change letters and having each word read aloud: “Put letter a between h and d. What word did you make?” (had)

· “Change the h to s. What’s the word?” (sad)

· “Change the d to t. What’s the word?” (sat)

· “Change the s to h. What’s the word?” (hat)

· “Take away the h. What word is left?” (at)

· “Change the a to i. What’s the word?” (it)

· “Put the h before the i. What’s the word?” (hit) 

· As each word is made write it in a column on the board, and when the sequence is complete have the column of words read.

· These same procedures can be applied with occasional minor differences to all the word building sequences. 

Word building sequences:

	dad

sad

a, d, d, m, s

mad

dad

sad

dad

mad
	sat

hit

a, i, s, t

sit

sat

at

it

sit

sat

sit
	hat

hot

a, c, h, n, o, t

not

hot

hat

at

cat

cot

hot

not
	top

stop

i, o, p, p, s, t

pop

top

stop

top

pop

pot

spot

spit

pit

pot

	stop

step

a, e, n, p, s, t

pet

pat

past

pest

nest

net

set

sat

pat

past

pest
	ship

shin

d, f, i, n, p, sh

ship

shin

fin

fish

dish

fish

fin

in 

shin
	bag

rag

a, b, e, g, l, p, r, s,t

peg

beg

leg

lag

rag

bag

beg

bet

best

rest

pest

past
	bat

but

a, b, f, n, t, u

fun

fan

fat

bat

but

tub

tab

bat

but

nut

	path

thin

a, b, i, n, p, t, th

pin

pan

path

bath

path

pat

pit

pin

thin
	chip

chin

ch, i, l, m, n, p, u

chip

chin

in

inch

pinch

punch

lunch

munch

much
	with

wig

a, d, g, i, sh, th, w

wish

with

wish

dish

dash

dish

wish

wig

wag

wig

with

wish
	fix

fox

a, b, f, i, m, o, s, x

box

ox

ax

max

mix

six

fix

fox

box
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	Intervention – Building Words, version 2



	Source or adapted from - “Making Sense of Phonics” by Isabel Beck




Materials:  


· large letter cards that you can use for demonstration purposes for the six letters shown

· pocket chart for displaying the large letter cards

· a set of individual letter cards for each student. Note that for some lessons, children will need more than one copy of some letters.

· individual word pockets for each student to use in sorting and displaying letters (make these by folding up and stapling the bottom third of a piece of paper on the long side to form a pocket to hold letter cards)
Instructions for administration:

· In this version, students are asked to encode words rather than decode words.  This works best once the student is proficient in decoding words, as in version 1.

· First, the teacher gives the usual directions to make the first word in a sequence. 

· After the first word has been made and read (i.e. cat), the teacher does not tell the students which letter to change; rather, she tells them to change one letter to make cat say mat. 

· This encoding is especially good in CVC/CVCe discriminations. For example, if the first word was fin, ask the child to add a letter to make it say fine. 

	Skill-  Phonics



	Intervention – Teaching word families and multi-syllabic words with the “Compare and Contrast Game”



	Source or adapted from – Patricia Cunningham, as cited in “Handbook of Reading Research” ed. Pearson, Barr, Kamil, Mosenthal




Materials:  


· index cards
· dry erase board
· dry erase markers
Instructions for administration:

Version 1 (easier version):

· Give every child 3-6 slips of paper with the following words printed on them: black, hold, kind, play, rain, run.  Only give them 3 words if they’re struggling readers so they can begin by being successful, and later you can add more.

· Go over the words with them and make sure they can read each word and know what it means.

· Display one of the words from word list #1 below. Have the children/child hold up the word they have that looks most like your word. If they need clarification, explain that they should look at the end of the word. I.e.: your word is “sack” so they should hold up “black”.

· Ask them to fill in the blank as you say, “If your word is ______, then my word is _______.” 

· Ask them to explain how the words are alike.

· Repeat with another word.

· Begin by just writing words with one consonant on the beginning of your words, but to add difficulty then move on to words with blends and digraphs on the beginning.  I.e. your word is “track” so they hold up “black”.

· As students become proficient, add more key words in front of them. Other key words they can use include: man, less, her, be, sit, stop, take, ten, will. At one point they might have 10-15 words in front of them to choose from as you display similar words.

Word list #1:

mind

crack

blind

hind

fold

lack



pain

smack

hay

main

slack

stack

gold

rind

mold

tack

bay

bun

gain

gray

plain

raid

pray

per

press

ban

fan

bless

sun

press


stain

sold

flit

scold

crop

span

flake

brain

stun

grain

bake

pack

Version 2 (multi-syllable version):

· Students should have 5 or more cards laid out before them to choose from. 

· On your dry erase board, write an invented 2-syllable word that’s a compilation of two of their words. For instance, if the students have these words: black, kind, hold, play, rain, and run, then you could make up this 2-syllable word: “smayrack”. Explain to the kids that you’ve made up an invented compound word.

· Students then need to hold up the TWO words they have that resemble your word. This causes them to have to look through your word and analyze its parts. (This is particularly good for kids who are intimidated by longer words or who have been impulsively calling out words in their reading).

· Have students fill in the blank as you say, “If your words are ____ and _____, then my whole word is ____ _____.”  As they pronounce your word, underline the two segments of your invented compound word.

· For fun you can make up a silly definition once they pronounce your word: “A smayrack is a rack that dinosaurs lay their wet gloves on to dry after playing in the snow.”

· Sample silly compound words include: gritpop, chanplain, bopmill, gresstun, moldcrop, etc.

Student key words:

Student key words are based on the 37 rimes, or word parts, that are the most common in the English language. If students can learn to analyze longer words for these parts, they will have much greater success in reading. The 37 rimes are:

-ack

-ain

-ake

-ale

-all

-ame


-an

-ank

-ap

-ash

-at

-ate

-aw

-ay

-eat

-ell

-est

-ice

-ick

-ide

-ight

-ill

-in

-ine

-ing

-ink

-ip

-it

-ock

-oke

-op

-ot

-ore

-uck

-ug

-ump

-unk
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	Intervention – Reading multi-syllabic words: “Syllasearch”



	Source or adapted from - “Making Sense of Phonics” by Isabel Beck




Materials:  


· Word cards and syllable cards as needed per each game set

· A pocket chart on which all the word and syllable cards can be placed and moved about.
Instructions for administration:

· Tell students they are going to learn to play Syllasearch, which will help them read long words (multisyllabic words) fast and easily. Explain that Syllasearch has 3 parts.

· In the first part, Meet the Words, they will become acquainted with a set of words. “Become acquainted with” means that you will simply read the words in a Syllasearch set aloud, and they can read along with you.

· In the second part, Find the Syllables, students will be asked to find syllables within the words.

· In the third part, Collect the Words, the syllables that have been identified in Find the Syllables will become the parts that students will use to make words.

· Meet the Words: Display the complete set of word cards in a column on a pocket chart. Tell students these are the words they’ll use in the game. Go down the column, pointing to each word, reading it aloud, and, if you like, using the words that you think students may not have heard in a very brief sentence or definition-like statement. It is very important that you not belabor the meaning of the words and that you keep this part of Syllasearch very brief and fast-paced. The point of Meet the Words is only to provide the students with a context for a set of words that they will deal with in the upcoming game of Syllasearch.

· Find the Syllables:  Keep the first word from the list, center, and remove the others. 

· “This word is center. Read it with me… center.” 

· Ask a student to come to the board and point to the parts of the word as you ask, or point to the letters as you ask the class the following questions: “What letters stand for the /cen/ sound in center?  What is the sound the letters c, e, n stand for?”

· Put the cen syllable card on the board.

· “What letters stand for the /ter/ sound in center? What is the sound the letters t, e, r stand for?

· Put the ter syllable on the board.

· The syllable cards need to be arranged on the board or pocket chart in a matrix identical to the order in which they’re presented in the lists at the end of this intervention description. For example, the syllable card cen should appear at the top of the first column of the matrix that will be developed. The syllable card for ter should appear in the second column, second row:


[image: image10]
· A way to keep track of where the syllable cards go is to put a small code in the corner of each card – for example, on the cen card (column 1, row 1) and on the ter card (column 2, row 2). 

· When you get to a repeated syllable (i.e. mar will already be on the matrix when the syllables for marvelous are requested), point out to the students that the syllable is already on the matrix. The use of one syllable in several words is particularly beneficial.

· Below is what the matrix will look like after you have done the first three words

· 
[image: image11]: 
· Continue asking students to identify the syllables in each word until all the words have been shown and all the syllable cards are arranged in the matrix: 


[image: image12]
· When the matrix is complete, tell students that all the syllables have been identified, and they are ready to go on to the part of the game called Collect the Words 

· Collect the Words (version 1):  In this part, students collect words by combining syllables from the matrix columns. Say one of the words (i.e. marvelous) and have a student build that word from the syllables in the matrix. The student should take one syllable from each column to build the word, placing the syllable cards below the matrix to form the word. Have the student read the word that was built from the syllables, then return each of the syllable cards in the word to its place in the matrix. Students can write the word as you write the word on the board or put the completed word card (not the syllables that make up the word) in a column at the far right of the pocket chart.

· Continue in the same way until all the words have been built, pronounced, and written. At the completion of this version of Collect the Words, the final display should show all the syllable cards like the matrix above as well as the list of words made in a column to the right.

· Collect the Words (version 2): This version starts with the matrix. The difference is that instead of you telling the students what word to make, call on a student to come and make any word she likes, noting that there are eight real words that can be made. When a word is made, write that word on the chalkboard, or place it in the pocket chart as a way of keeping track of which words have been built.

· Collect the Words (version 3):  This version also starts with the matrix. The difference is that instead of telling the student to make a real word, now you want him to put syllables together that do not make a real word and to pronounce the made-up word (i.e. chapmalade). Sometimes teachers ask students what a given word might mean in a nonsense word language. 

Easy Sets:

	Words:         Syllables:

funny            fun     ty

penny           pen    cle

forgive          cir      ny

circle             par    cus

circus            for     lor

parlor                     give

party

forty


	Words:          Syllables:

puppy            pup     tion

puppet           hap     tor

happy            mo      pet

happen          gig      py

motor             wig     pen

motion                      gle

giggle

wiggle
	Words:           Syllables:

barber            pil      ware

barter             be      long

beware           fol      ter

belong            shal   ber

below             bar    low

follow

pillow

shallow


Medium sets:

	Words:                       Syllables: 

family                     fam     i        mal

suddenly                sud     ful     ly

sudden                   an      den   er

another                  help    oth

animal                    hid

helpful

helpfully

hidden
	Words:                        Syllables:

picnic                 pic        der        ful

picture               pow       ture       ble

powder              vis         nic         tor

power                nev        i

powerful                          er

visitor

visible

never             

	Words:                       Syllables:

principal               prin     tion      dent

princess               re        ci         pal

return                   ac        turn

accident               na       cess

nation

recess

action

access
	Words:                        Syllables:

comfort              com      tack      tion

commotion         rot        fort       dance

attention             at         ten

attendance         pur       mo

purchase            kit         sue

pursue                            chase

kitten

rotten

attack


Hard Sets:
	Words:                      Syllables:

protective            de      mol       ish

reverse                pro     form     tive

demolish             re      verse

detective                       ceive

deform                           tec

deceive

reform

receive             
	Words:               Syllables:

authentic         au        then        tic

audible            ca         pa           ble

audition           gi          di            tion

capable           tra         tumn

cater                            ter

autumn                        gan

gigantic

tradition

	Words:                      Syllables:

conversation        con     ver     sa    tion

consult                 ad       vise    tise

advertise              fe        sult     dent

confident              in         just

advise                             fi

adjust

fever

insult
	Words:             Syllables:

accompany      ac      tac      pa       ny

accomplish      mat    tress   plish    lar

spectacular      cap    com    u

actress             cur     sule

mattress           spec  tain

curtain

captain

capsule





�
Meaning (Semantic) �
Structure (Syntactic) �
Visual (Graphophonic) �
�
Instructional Ideas �
Teachers need to teach genres, or nature of text forms, purpose for reading, does the word fit, what information do the illustrations provide and what has happened so far. vocabulary lists oral predicting storyline prompts prior knowledge pictures connections webs graphic organizers context clues, pictures, text reading the room “how to choose a book” KWL anticipation guides �
Teaching suggestions are to model more complex sentence structures and sentence reconstruction with familiar stories. Behaviors that capitalize on structure; reading ahead, and rereading cut up sentences guess the covered word natural language knowledge of English �
Do the sounds and the words I am reading match the words on the page (phonological awareness cueing system) making big words month by month phonics word sorts word analogies sounds and symbols capitalization punctuation directionality word and spaces beginnings and endings word families root words syllables prefixes and suffixes magnetic letters �
�






�
Meaning (Semantic) �
Structure (Syntactic) �
Visual (Graphophonic) �
�
Questions & Prompts �
What do we know about this topic already? What do we need to know? What would help us understand this text? Why are we reading this book? What other books have we read on this topic? What is going to happen next? What predictions can you make about this text? What could have happened before this story? What could happen after? Show where in the text it says that. Show where the author indicated that. 





If a student is relying primarily on meaning, it will be beneficial to support her reading strategies that promote looking at letters and sounds. �
When I covered up this word in the text, how did you know what word would be appropriate? When I was reading and left out a word, how did you now what word was in the text? Have you hear that phrase/language (e.g. Once upon a time ...) before? 























If a reader is relying primarily on structure, it will be beneficial to support her reading with strategies that promote meaning and visual cues. �
What were the rhyming words in this story? What would do you see within that bigger word? (prompt students to look for the root word in a word with a prefix or a suffix, or for the two words that make up a compound word.) What is the first letter (or last letter) of the word? What sound does that letter (or combination of letters) make? What other words start with that letter and would fit into this sentence? 














If a reader is relying primarily on visual cues, it will be beneficial to support her reading with strategies that promote meaning and structure. �
�









An example of a reader using MEANING cue, 





                                        purring 


The small cat was sitting quietly by the window. 





In this example, the substitution of purring for quietly made sense to the reader, especially considering her personal experience and interest in cats. The reader may have also recently read another book about cats where the cat purred.�



An example of a reader NOT using a meaning cue, 





                                         quetty 


The small cat was sitting quietly by the window. 





In this example, the substitution of quetty for quietly does not make sense. Not only is quetty not a word but the rest of the sentence doesn’t make sense as a result of the error. Meaning was not used on the word or sentence level in this example.�
�



An example of a reader using STRUCTURAL cue, 





                            standing


The small cat was sitting quietly by the window. 





In this example, the substitution of standing for sitting follows the rules of language, and does not present a grammatical problem. �



An example of a reader NOT using a structural cue, 





                               sat 


The small cat was sitting quietly by the window. 





In this example, the substitution of sat for sitting creates a grammatical error and does not follow the rules of language.�
�



An example of a reader using VISUAL cue, 





        smell


 The small cat was sitting quietly by the window. 





In this example, the substitution of smell for small shows that the reader used the beginning blend as well as the middle consonant L, possibly recognizing the double L pattern in the word smell. �



An example of a reader NOT using a visual cue, 





        little


 The small cat was sitting quietly by the window. 





In this example, the substitution of little for small indicates that the cues for the letters were not used. Neither the beginning, end or chunk within the word is similar visually. �
�



l





w
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r





t





m





d





s
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