Interventions for Writing – Spelling
	Skill-  Writing: spelling


	Intervention – Building Words 1



	Source or adapted from - “Making Sense of Phonics” by Isabel Beck




Materials:  


· large letter cards that you can use for demonstration purposes for the six letters shown

· pocket chart for displaying the large letter cards

· a set of individual letter cards for each student. Note that for some lessons, children will need more than one copy of some letters.

· individual word pockets for each student to use in sorting and displaying letters (make these by folding up and stapling the bottom third of a piece of paper on the long side to form a pocket to hold letter cards)
Instructions for administration:

· Before the lesson begins, students should place their letter cards, in this case (a, d, h, i, s, t) above their word pockets. 

· Demonstration: The first two words in each sequence are intended for teacher demonstration. The teachers starts the lesson by making the first word, hit, in the pocket chart, reading the word, asking the children to read it, and telling them that she is going to change one letter and make a new word: “This is the word hit. Read the word with me. (hit) I’m going to change one letter in hit to make a new word.” Change the t in hit to d and have the children read the word. (hid)

· Words students build: Tell the students it’s their turn to build words and that you will tell them which letters to use.

· “Now you can build words. I’ll tell you what letters to use. Put the letter h in the beginning. Put the letter i after the h. Put the letter d at the end of the word. What is the word? (hid)

· Continue by having students change letters and having each word read aloud: “Put letter a between h and d. What word did you make?” (had)

· “Change the h to s. What’s the word?” (sad)

· “Change the d to t. What’s the word?” (sat)

· “Change the s to h. What’s the word?” (hat)

· “Take away the h. What word is left?” (at)

· “Change the a to i. What’s the word?” (it)

· “Put the h before the i. What’s the word?” (hit) 

· As each word is made write it in a column on the board, and when the sequence is complete have the column of words read.

· These same procedures can be applied with occasional minor differences to all the word building sequences. 

Word building sequences:

	dad

sad

a, d, d, m, s

mad

dad

sad

dad

mad
	sat

hit

a, i, s, t

sit

sat

at

it

sit

sat

sit
	hat

hot

a, c, h, n, o, t

not

hot

hat

at

cat

cot

hot

not
	top

stop

i, o, p, p, s, t

pop

top

stop

top

pop

pot

spot

spit

pit

pot

	stop

step

a, e, n, p, s, t

pet

pat

past

pest

nest

net

set

sat

pat

past

pest
	ship

shin

d, f, i, n, p, sh

ship

shin

fin

fish

dish

fish

fin

in 

shin
	bag

rag

a, b, e, g, l, p, r, s,t

peg

beg

leg

lag

rag

bag

beg

bet

best

rest

pest

past
	bat

but

a, b, f, n, t, u

fun

fan

fat

bat

but

tub

tab

bat

but

nut

	path

thin

a, b, i, n, p, t, th

pin

pan

path

bath

path

pat

pit

pin

thin
	chip

chin

ch, i, l, m, n, p, u

chip

chin

in

inch

pinch

punch

lunch

munch

much
	with

wig

a, d, g, i, sh, th, w

wish

with

wish

dish

dash

dish

wish

wig

wag

wig

with

wish
	fix

fox

a, b, f, i, m, o, s, x

box

ox

ax

max

mix

six

fix

fox

box


	Skill-  Writing: spelling


	Intervention – Building Words, version 2



	Source or adapted from - “Making Sense of Phonics” by Isabel Beck




Materials:  


· large letter cards that you can use for demonstration purposes for the six letters shown

· pocket chart for displaying the large letter cards

· a set of individual letter cards for each student. Note that for some lessons, children will need more than one copy of some letters.

· individual word pockets for each student to use in sorting and displaying letters (make these by folding up and stapling the bottom third of a piece of paper on the long side to form a pocket to hold letter cards)
Instructions for administration:

· In this version, students are asked to encode words rather than decode words.  This works best once the student is proficient in decoding words, as in version 1.

· First, the teacher gives the usual directions to make the first word in a sequence. 

· After the first word has been made and read (i.e. cat), the teacher does not tell the students which letter to change; rather, she tells them to change one letter to make cat say mat. 

· This encoding is especially good in CVC/CVCe discriminations. For example, if the first word was fin, ask the child to add a letter to make it say fine. 

