Sight Word Interventions:

	Skill-   Sight Words


	Intervention – Symbol Imagery


	Source or adapted from -  The Howard School http://www.howardschool.org/images/stories/Symbol_Imagery-Parent_Night_PPP_pptx.pdf  based on the work of Nanci Bell



Look at your word From
1. How many letters do you see? Syllables? 

2. Which letters gives you the most trouble? 

3. What vowel or vowels do you see in your words? 

4. What position is the problem letter/s? (1st, 2nd, 3rd)

5. What letter comes before/after it? 

      Say the letters. 

For variety use a different voice.  (whisper, sing, accent, growl)

What letter/s is the problem in your word? 

What letter did you say before the /o/?

Imagine the word floating in the air in front of your eyes.

Now play with the word.  Be creative (add background color, glitter—this is done all in their head)

From      From
From     From

Add Movement
Watch your finger. Trace your word in the air. 
If one can say the letters backwards, one has an accurate image of the word.
Finally: If possible, store the word in a Meaningful Context
Where are you 

Fr[image: image1.emf]m?
Steps to Intervention:

Keep a log- Of words discussed each day;
Warm up- with yesterday’s word;
Practice New Word-When the word can be spelled correctly for 3 separate days. 
Review-Return to old words to check for mastery. 

Symbol imagery improves spelling and decoding. 
	Skill-   Sight Words


	Intervention – Stylized Sight word cards


	Source or adapted from -  
http://www.child-1st.com/new_site/Sight_Words.html 




Learning sight words becomes easy once children begin to rely on their visual capacities to learn and remember. 
In children between the ages of four and seven, the right hemisphere of the brain is developing rapidly, so it is helpful to integrate right brain elements such as images and stories in teaching. Achieving early fluency allows children to focus on phonics strategies that will enable them to read higher level books.
Some students appear to remain heavily visual past this young age and so might also benefit from a more visual approach to reading.

Stylized sight word cards integrate a sight word with a representative picture on one side, and the sight word written in plain text on the reverse. 

1. Introduce the word to the student/s using the picture side of the card. Discuss the picture and how it represents the word. Make sure students understand what the word means.

2. Look for the problem part of the word (i.e. the silent letter, double letters, etc.) and bring students’ attention to that part.

3. Have students make their own drawing for the word by allowing them to either replicate the picture on the stylized sight word card or make up their own picture that will help them remember the word and the sequence of the letters within it.

4. Display the cards, picture side out, and have students read the words multiple times each day. Start with a small group of words. Layer in some known words with the new words as well.

5. As students become fluent and automatic reading the picture side of the card, begin turning one card at a time over to the plain side. If they miss the word, repeat steps 1 and 2 above. Follow the student’s lead regarding how many new words to introduce and how many cards to turn to the plain side each day.
It’s important to help the student transfer the reading of these words to text, so always include reading text at their instructional level as part of the intervention time. You might scaffold them by first asking them to read the sight words in a short sentence, but it’s very important that they read “connected text,” i.e. a small book, to apply their sight word knowledge. 

	Skill-   Sight Words


	Intervention – 4 step intervention


	Source or adapted from -  “The Next Step in Guided Reading” by Jan Richardson, Scholastic 



Materials:  
Whiteboard

Dry erase markers

Magnetic letters (optional)

Cut paper squares with individual letters written on each square (for Mix & Fix)

Instructions for administration:
Follow the steps below for one sight word. Introduce one sight word at a time, and then review this and all previously learned sight words using flash cards after completing all 4 steps with the new word. Optimally, follow this up with having the student read a leveled book that contains some or many of these sight words.
1. First step: What’s Missing? Write the sight word on a whiteboard or make it with magnetic letters. Do this in front of the students so they can see the left-to-right construction of the word. Tell students the word and ask them to look at each letter. Have students spell the word as you point to each letter in sequence. This prompts students to study the word by scanning left to right. Some students develop a haphazard approach to looking at print, which can lead to serial order problems. Say: Boys and girls, this was a word in the story [or will be in the story we’re about to read]. Write the word. The word is were. Turn the board towards you and erase (or remove) a letter. Show the board to the students and ask them to tell you what letter is missing. Say: What’s missing? The students tell you the missing letter, and you put it back in the word. Repeat the procedure two or three more times by erasing a different letter, or two or three letters at a time, until the entire word is erased. Students then spell the word for you as you write (or make) the word on the whiteboard.
2. Second step: Mix & Fix  Give each student the letters to make the new word. They should check your model to ensure they made the word correctly. Students check the word by sliding their finger under the word and saying the word slowly. Students should now pull each letter down (left to right) to remake the word. Again, prompt for a slow check of the word. Now have students mix the letters and then rearrange (fix) them to remake the word.
3. Third step: Table Writing  Students use their finger to “write” the word on the table. This finger tracing imprints the word in the children’s memory bank. Then they say the word and slide their finger under it to check for accuracy.
4. Fourth step: Whiteboards  Students write the word on a whiteboard and say it aloud as they check it with their finger. Discourage spelling the word because you want the child to focus on the entire word, not the individual letters.
If you follow these procedures, students will usually learn the word in two days; however, some children have extremely poor visual memory and will need more than two days. Do not introduce a new sight word until students have learned the current one. To do so would only confuse them.
	Skill-   Sight Words 



	Intervention – Marie Clay’s “Three Ways of Remembering”



	Source or adapted from -  Marie Clay’s Observation Survey

(Engaging with the school system: A study of interaction in new entrant classrooms. New Zealand Journal of Educational Studies, 22 (1), 20-38) 1985.


Materials:  


Paper, pencil, word cards
Instructions for administration:
Instant recognition of words, especially high-frequency words, develops best when students read large amounts of text, particularly text that is relatively easy for the reader (Cunningham, 1995; Allington, 2000).  This meets the criterion of providing a great deal of reading that facilitates enough practice reading HF words that a student can achieve the automatic recognition of high frequency words.  

Students who are beginning to learn high frequency words and strugglers having difficulty building a set of known words often do not know how to look at the distinctive features in words.  The same principles and practices that were used in teaching unknown letters can be used to teach high frequency words to mastery.  Particularly, Marie Clay’s (1985) three ways of remembering is critical to developing automatic word recognition of high frequency words.  

1. Seeing unknown word in print (Printing the word on a card) 

2. Talking about what the unknown word looks like 

a. Spell the word saying the names of the letters in sequence. 

b. Talk about tall and short letters in the word (e.g. “and” has two short letters 

and one tall letter). 

c. Name the letter that comes first in an unknown word; the second letter; the last letter; the middle letters. 
3. Learning the unknown word using movement 
a. Write the unknown word in various ways saying the word (NOT spelling the word) as it is written. 
i. Saying the word while it is written allows students to make letter/sound matches when appropriate.  

ii. Saying the word when it is written allows students to notice irregularities in letter sound matches.  Writing “find” while saying it lets the student know that even though the little word “in” appears in the word, it does not have the sound of “in.” 
b. In fact, over learning and massed practice are necessary for a student to master unknown information.  Therefore, asking students to do the following will aid learning: 
i. Write the unknown word once saying the word as it is written.  Ask what letter sound matches the student identified.  

ii. Write it again saying the letter patterns (e.g. Student writes the “a” in “and” and says “short letter”; writes the “n” and says “short letter”; writes the “d” and says “tall letter.” 

iii. Write the word again saying the name of each letter.  

	Skill-   Sight Words


	Intervention – Tutoring of Sight Words


	Source or adapted from -  Rathvon, N. (1999). Effective School Interventions. New York: Guilford Press.




Materials:  


1. Tutor Folders: one for each tutor-student pair. The folders have 3 paper pockets: a) the "GO" pocket contains 10 cards at a time, b) the "STOP" pocket receives the cards when the tutee has met the criterion, and c) the "STAR CARD" pocket contains the name of the student and a grid with space for up to 10 stickers/stamps. It also has: a) a bar graph on the left hand side of the folder and b) a picture of a "smiley face" and a large "X" on the back of the folder. 

2. Word Cards for each session: one set per pair. Cards can be individualized based on the students' individual needs. 

3. Stickers 

Instructions for administration:
1. Each pair practices the GO pocket words. The tutors present the cards for 5 minutes. If the student makes an error for the first time, the tutor should say, "Try again". If the student makes an error again, the tutor provides the correct word (e.g., "Say 'cat' "). 

2. Signal the end of the practice period and the beginning of the test period. Tutors present again the GO words but only once and they give no feedback. If the student says the word correctly, the tutor places it on the "smiley face". If the student makes an error, the tutor places the card on the "X". 

3. The tutor marks the back of the card with a smile or with an X depending on the student’s answer. 

4. When the student identifies the word correctly on three testing sessions, the tutor moves it to the STOP pocket and colors a square on the bar graph with a different color for each session. Have them draw a line on the graph if no cards were moved. 

	Skill-   Sight Words


	Intervention – Copy, Cover, Compare


	Source or adapted from -  AN ANALYSIS OF INITIAL ACQUISITION AND
MAINTENANCE OF SIGHT WORDS FOLLOWING PICTURE MATCHING AND COPY, COVER, AND COMPARE TEACHING METHODS COLLEEN M. CONLEY, K. MARK DERBY, MICHELLE ROBERTS-GWINN, Kimberly P. Weber, and T.F.  McLaughlin


Materials:  


A piece of paper divided into three sections: five words should be written on each page. In the first section, the target words should be written out. In the second section, the words should be written in dashed text or with a yellow highlighter marker. The third section should be left blank. Pencils will also be needed.
Instructions for administration:

Students is told the word, then asked to trace it in the second section of the paper, saying each letter as it is traced. The student then covers the tracing and writes the word in the third section, saying the letters aloud as he writes. Finally, the student says the word aloud before beginning the procedure again with the next word.

When a new sheet of words is given it should contain two to three of the previously mastered words.  This procedure continues until the student is able to read the words with 100% accuracy.

	Skill-   Sight Words


	Intervention – Basic Sight Word Instruction


	Source or adapted from -  “Handbook for Remediation of Reading Difficulties” by Jerry L. Johns


Materials:  



cards


marker


white board or sentence strips


concrete objects for illustrating words
Instructions for administration:

1. Select one or more words that the student needs to learn. It is better to err on the side of selecting too few rather than too many words.

2. Work with one word at a time. Write the word on a card or on the board. Pronounce the word and use it in a sentence.

3. Have the student give a sentence containing the word. Write the sentence and underline the word.

4. Encourage the student to give additional sentences containing the word. Discuss the function the word plays in the sentences. If possible, illustrate the word with some concrete objects. For example, a toy kitten could be placed on the table to help demonstrate the meaning of on. The student could also draw pictures that illustrate sentences combining the word. Since most basic sight words are abstract and not easily defined, sentences help the student see the function and the purpose of the word being taught.

5. Talk about the letters that make up the word, such as double letters, and letters that ascend or descend. Draw attention to phonograms or word families such as ill, ant, or ake. Compare the physical differences and similarities in words that may confuse the student (when and then, was and saw) and discuss these differences and similarities. 

6. Have students close their eyes and visualize the word. Particularly difficult words can be cut out of textured material (sandpaper, felt, and so on) and traced by the student.

7. Encourage the student to write the word in a simple sentence.

	Skill-   Sight Words


	Intervention – Reading Sight Words


	Source or adapted from -  “Handbook for Remediation of Reading Difficulties” by Jerry L. Johns


Materials:  



leveled books 


paper


markers


index cards


magazines or newspaper


highlighter marker


nursery rhymes
Instructions for administration:

1. The best way to provide practice in developing a basic sight word vocabulary is to supply reading material written at the student’s independent reading level (the level at which the student can read easily without assistance). Unfortunately, many students who need to develop or enlarge their basic sight vocabularies often struggle to read even the most simply written books. There are, however, a number of leveled books that can support the reader if chosen carefully. Look at your school’s leveled library for potential titles organized by level.

2. Prepare short reading sections where the only unknown words for the student are basic sight words:


Tom and Beth had a dog. Jane and Jeff had a cat. The dog and cat were friends. They had fun.

3. Prepare cards that contain an illustrated sentence with the basic sight word underlined. Cards containing words and phrases may also be prepared.

4. Have students locate and highlight the most common basic sight words (a, and, for, he, in, is, it, of, that, the, to, was, you) in newspaper or magazines. This activity will help students realize how frequently such words occur. Use a selection about one hundred words in length. 

5. Use familiar rhymes to help students learn basic sight words in a meaningful context. Rhymes can also be used to help improve phrasing.


Humpty Dumpty


Little Jack Horner

Sat on a wall



Sat in a corner

Humpty Dumpty


Eating his

had a great fall


Christmas pie
