Interventions for Comprehension – Interpretation:

The interpretation section of the DRA2 evaluates students’ abilities to infer beyond a literal comprehension of the text. The rubric for interpretation questions considers the student’s ability to understand important text implications and the quality of the supporting details included in their response. The interventions gathered here are intended to help students improve their inferential thinking.

	Skill-   Comprehension: Interpretation


	Intervention – Inferring feelings


	Source or adapted from -  “Strategies That Work” by Stephanie Harvey and Anne Goudvis


Materials:  



Index cards

chart of feeling words

Instructions for administration:

This intervention can be done if students are unfamiliar with the concept of inferring. Explain to the students that we must infer when we don’t know the exact answer to a question, but instead must put together clues to infer the answer. If we don’t use clues, then that’s not an inference, it’s a guess. This activity helps make concrete for students how to use given clues to infer a feeling.

1. The teacher chooses a feeling word from a chart of feelings the students are familiar with. She writes this word on an index card and tapes it to the back of one of the students who doesn’t know what it says.

2. The student then slowly turns in a circle to show the other students the word on his back.

3. The other students give him clues to help him infer what feeling word is taped to his back. Clues might begin, “I felt that way when…”

4. After 5 or 6 clues have been given by students, the teacher asks if the child can infer the hidden word based on the clues he’s been given.

	Skill-   Comprehension: Interpretation


	Intervention –  Inferring reinforcement strategies


	Source or adapted from -  “Handbook for Remediation of Reading Difficulties” by Jerry L. Johns



Materials:  



concrete objects, pictures, or cards
Instructions for administration:

1. Students who have difficulty seeing relationships may also have trouble drawing conclusions. Such students can often be helped to see relationships through classification exercises. Present several objects (concrete objects, pictures, or words) and have students identify the one that does not belong as well as explain why the others do belong together. Examples include:



bed, table, apple, chair



mountain, river, lake, ocean




cow, robin, horse, pig



black, blue, green, one



book, pencil, magazine, pamphlet

2. Provide statements where students are asked to give logical conclusions. For example:



What would happen if you



…didn’t sleep for two days?



…had to stay in bed for a week?



…had a birthday every month?



…ate a pound of candy?



…crashed into a tree on your bicycle?

3. Give students brief passages where a conclusion must be drawn. For example:



Bill was reading about the sun, the moon, and Mars. It was a book 


about the _________ (planets, solar system).

4. Provide pictures or illustrations and have students classify them under one or more of the following:



Animals




Sports
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large

small


Football
Basketball
Soccer

	Skill-   Comprehension: Interpretation


	Intervention – Teaching the inferring equation: BK+TC=I (Background Knowledge + Text Clues = Inferring

	Source or adapted from -  “Strategies That Work” by Stephanie Harvey and Anne Goudvis


Materials:  



“Tight Times” by Barbara Shook Hazen


3 column chart titled Background Knowledge/ Text Clues/ Inference
Instructions for administration:

When we infer we take what we know and merge it with clues from the text to draw a conclusion, predict an outcome, etc. We can teach our students a formula of sorts for inferring: Background Knowledge + Text Clues = Inferring. “Tight Times” is a wonderful book for teaching inferring.

1. As you begin reading, open to the first page where the boy asks his mom, who is very busy getting dressed for work in the morning, if he can please have a dog. The mom is short with him and says, “No, not now, not again,” and tells him not to bother her when she’s busy. As you model the inferring formula, share with kids how you use the equation to construct meaning. We know from personal experience that it’s hard to give children much time in the morning when we are rushing to work, and we can also tell from the mom’s tone and words that she is losing patience with him. So explain how you activate your background knowledge about times when we’re rushing off to work and merge it with clues from the text that show how short the mom is with the boy. From our background knowledge and these text clues, you can infer that this is not the first time the boy has asked for a dog (BK + TC = I). It’s probably the umpteenth time!

2. As you move through the book, find other spots to share how the inferring formula helps you to understand. For instance, on one page the father comes home from work in the middle of the day and finds the little boy playing by himself in the hallway as the baby sitter watches TV in the living room. The dad looks mad, has a word with the baby sitter, and she leaves. Ask the kids to turn and talk about why the dad looks mad. They should be able to infer that the baby sitter should have been watching the little boy instead of the TV. Point out to the kids that they took their background knowledge about baby sitters and what they should be doing and merged it with clues from the text to infer why the father was mad.

3. To hold this thinking that you and your students do, add it to an anchor chart as you read:

Background Knowledge

Text Clues

Inference

This formula (BK + TC = I) seems to help kids remember to think about what they know and merge it with text clues to draw a conclusion and make an inference. 

	Skill-   Comprehension: Interpretation


	Intervention –  Inferring events


	Source or adapted from -  “Handbook for Remediation of Reading Difficulties” by Jerry L. Johns



Materials:  



paper, pencil


reading material
Instructions for administration:

1. Explain to students that in much of their reading they are able to use the information presented to draw a conclusion or make an inference. Tell students that conclusions and inferences are based on what is stated in the text as well as on what they already know.

2. Give students an opportunity to draw a conclusion or make an inference after several facts are given. Example:



Fact 1: The sun did not shine on Saturday.



Fact 2: There were many clouds in the sky.



Fact 3: The grass, houses, roads, and sidewalks were wet.



Fact 4: Our picnic was canceled.


Then ask students to draw a conclusion or make an inference. Discuss the 
basis on which the conclusion or inference is made – cite the evidence.

3. Repeat this activity with other facts.

4. Present a series of events and several possible conclusions. Have students select and defend the best conclusions. For example:

Event: It snowed all night, and by Friday morning there was over a foot of snow on the ground. 

Possible conclusions: We went swimming in our outdoor pool.


We shoveled the sidewalk and driveway.


We didn’t have school.


We put the top down on our convertible.

Be sure to discuss the reasons some conclusions are more probable than others.

5. Repeat this activity with other events.

6. Give students part of a selection to read. At the end of the reading, have students consider the facts and events that have been presented in order to infer what will happen next. After listing the students’ predictions on the board, read students the remainder of the selection and then discuss whether any of their predictions were right. 

7. Help students realize that they make inferences based on the information they have gained by reading and from their own personal experiences, which may relate to the selection or passage they are reading.
	Skill-   Comprehension: Interpretation


	Intervention –  Inferring Word Meanings


	Source or adapted from -  “Strategies That Work” by Stephanie Harvey and Anne Goudvis


Materials:  


a children’s book with a few difficult vocabulary words, such as “The Three Little Wolves and the Big Bad Pig” by Eugene Trivizas and Helen Oxenbury or “Fly High: The Story of Bessie Coleman” by Louise Borden and Mary Kay Kroeger

a four-column chart titled: Word/ Inferred meaning/ Clues/ Sentence

a four-column think sheet with the same titles as the chart above
Instructions for administration:

1. As you read the book aloud, ask the students to raise their hands when they hear a word they’ve never heard before or that they don’t know the meaning of.

2. When students suggest a word, such as “prowled” in “The Three Little Wolves” book, model how you use clues from the text to infer the meaning of the word. Read on past the difficult word, look at the picture, and think about the words that came before. Explain to the students how you inferred the word’s meaning. For instance, if the picture demonstrates the meaning of the word, then fill in the chart with the word “prowled”, the meaning you infer (perhaps “a way to walk”), and the clues you used (“picture clues”). The last section of the chart is for creating a new sentence with the word to demonstrate your complete understanding of its meaning.

3. As you continue through the book, allow the students to begin to help you infer the meanings of other words in the same way:

Word

Inferred Meaning

Clues

Sentence

jackhammer
a kind of hammer

picture,
John used a jackhammer 







background 
to break apart the sidewalk







knowledge

4. After modeling this lesson with the students, then give them their own think sheets that look like the 4 column chart to use with the books they’re reading. Monitor their reading and be ready to offer support with any part of the chart they may have difficulty with.
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	Intervention – Inferring Themes


	Source or adapted from -  “Strategies That Work” by Stephanie Harvey and Anne Goudvis


Materials:  



“Teammates” by Peter Golenbock or any other book with a strong theme


2-column chart: theme/ evidence
Instructions for administration:

1. Explain to students that themes are underlying ideas, morals, and lessons that give stories their meaning. Themes are rarely explicitly stated in a story. The reader must instead infer the theme. To help students understand, ask them to share what they think the theme, or underlying idea, of “Goldilocks” might be. Students might say such things as taking things that don’t belong to you, selfishness, thoughtlessness and so on.

2. Read aloud “Teammates”, the story of Jackie Robinson’s courageous breakthrough into the all-white major leagues. As you read, suggest possible themes that occur to you as you read and state the evidence that makes you think so. For instance, at one point in the story Branch Rickey, the manager of the Brooklyn Dodgers, was looking for a man who “would have to possess the self-control not to fight back when opposing players tried to intimidate or hurt him.” This might make you think the theme of the book could be self-control. Add this information to the 2-column chart.

3. As you read, ask the students to suggest other possible underlying ideas, or themes, for the story and to back it up with evidence from the text. The more detailed their evidence, the better, since this helps justify their inference and also is directly correlated to an improved score on the DRA2 continuum.

4. After modeling inferring theme with different texts over several days, give students their own think sheet modeled after the 2-column chart you completed as a group. Support students as they read and infer the themes of their own books, and ask for evidence from the text to back up their ideas.
